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This policy should be read in conjunction with the Handwriting Policy and the Marking and Feedback Policy

Writing Vision: For all children to leave Godwin with the skills to 
communicate effectively in the written form, 
enabling them to have the best life chances in the present and the future.

Our Writing Curriculum
At Godwin, we have developed a book-based curriculum, which is driven by carefully selected, high-quality texts. We believe this approach immerses teachers and children in language-rich learning, which fosters a whole school love of reading and writing. In addition to this, in EYFS and KS1, writing is also taught through the Read Write Inc. programme.
Alongside this, we have developed a series of well-planned units with teaching objectives taken from the programmes of study outlined in the National Curriculum. These units are based upon ‘Writing for a Purpose’ and encompass four key writing areas: writing to entertain, writing to inform, writing to persuade and writing to discuss. By providing real and meaningful reasons for writing, children are able to see themselves as ‘writers’ and are able to build a deeper understanding of how to write effectively for different purposes and audiences. 
This policy outlines the agreed approach for the teaching of writing at Godwin. It promotes best practice and establishes consistency in teaching and learning across the whole school. It aims to ensure that all pupils are provided with high-quality learning experiences, develop a life-long love of learning, and leave Godwin with the skills required to communicate effectively in the written form.
High-quality Texts
Each year group’s curriculum is built around a series of high-quality texts, from a range of authors. These texts have been specifically selected for the following reasons: 
· to reflect our diverse school community
· to provide adequate, age-appropriate levels of challenge
· to ensure a breadth of coverage across year groups and key stages, including fiction, non-fiction, and picture books
· to develop children’s spoken and written vocabulary
· to expose children to a range of authorial styles
· to provide pupils with high-quality models for their written work
· to foster a lifelong love of literature.

Depending on the year group and book length, each book on average will provide the basis for three units of work, with each unit lasting three weeks. The different books and genres covered in each year group are highlighted in Appendix A.
Unit Sequence
At Godwin, each three-week writing unit must include the following three phases:
            
immersion


teaching

writing

The length of each phase within the unit will be dependent upon the task, book and genre. Some units may require a longer immersion period, whereas others may require more direct teaching and application.
 - Immersion
Immersion involves the teacher surrounding the children with vocabulary, experiences and oral structures which will enhance their understanding and make their final piece of writing more effective. During this phase, teachers may find the use of drama particularly useful in supporting and extending children’s understanding (see Appendix B). The use of drama enables children to develop their understanding of characters’ feelings and emotions and provides purposeful opportunities for vocabulary acquisition and oral rehearsal. 
Throughout the unit, there should be ample opportunities for children to develop their oracy skills, through regular feedback opportunities, group work and partner work. 
Key vocabulary should be planned for and modelled regularly by the teacher. If children are able to use high-level words in their spoken vocabulary, it is more likely they will apply this in their writing.  
- Teaching
Teachers should focus on 2-3 areas of learning in each writing unit and all teaching should be linked to the final written outcome. Tasks should be appropriately scaffolded, with these scaffolds gradually reduced until they are no longer required. For more information, see the section ‘How Teachers Plan Writing at Godwin’ below.
- Writing
The writing phase involves three key stages: planning, independent writing and editing. Each carry equal importance and each should be included in every writing unit. As with all teaching at Godwin, each stage should be broken down into small, manageable steps and be modelled regularly by the teacher. 

Stage 1: Planning 
Prior to writing, children should be provided with the opportunity to plan their work. There are many ways
in which children can plan their writing, including: story maps, boxing up, brainstorming, comic strips and group plans. Key questions, vocabulary and a basic structure can be provided by the teacher. 
Stage 2: Independent writing
Each unit will culminate in a final written piece, which all teaching is geared towards. During independent writing, children should be provided with any tools needed to promote success; these resources will need to be adapted to enable all children to succeed. Resources may include:
· success criteria
· word banks
· word mats
· writing frames
· sentence starters
· visual aids
· story maps
· dictionaries
· thesauruses
· class displays

Children may use whiteboards to draft sentences and organise ideas; however, they must be encouraged to make choices independently on what is written in their books. Feedback may be given verbally, during the lesson, but this must be indicated in the child’s book (see Marking & Feedback Policy). Timely feedback may also be provided after the task is complete as an improvement prompt.
Stage 3: Editing 
Once children have completed their independent writing task, they should be encouraged to edit and improve their work. Editing lessons should be broken into small steps and focus on a few focus areas. These may be linked to spelling, punctuation and/or grammar, and should involve children carefully re-reading their writing, identifying areas of development, and then making corrections or improvements. Editing can take place as a whole class, individually, in pairs or in small groups. To support effective editing, children should be encouraged to read their writing out loud.

How Teachers Plan Writing at Godwin
At Godwin, planning for writing is seen as a journey where every lesson brings the children one step closer to the final destination. It is imperative for all teaching staff to have a clear understanding of where the children are going in the unit and how they will get there. Therefore, planning for writing should be discussed collaboratively during weekly planning sessions. Planning for a writing unit involves the following steps: 
1. Read the text
Prior to teaching, each teacher in the year group must ensure they have read the whole of the class text. When reading the text, teachers should consider:
· key vocabulary that will need to be taught prior to teaching
· the use of visual aids e.g. widgets/ concrete objects to support new vocabulary
· any sensitive issues within the text that may impact the children
· links that can be made with other areas of the curriculum
· links that can be made with other texts

2. Choose a genre
Teachers should select an appropriate genre that fits with the text. They must also consider what has been previously covered during the year and in previous years to ensure the children cover a range of writing genres.  
Genres may include:
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Alongside the genre, teachers must also consider what purpose the children are writing for, to make the task more meaningful for them. 
Purposes may include: 
· writing a letter to an individual/group of people (real or fictitious)
· writing stories for younger children/to share with another class
· writing to teach a particular person/group of people
· instructions for someone to follow (real or fictitious) 
· creating posters or advertisements to sell or promote a product
· creating a class book

3. Find or write an authentic model
When planning a unit of writing, it is important that teachers have a clear idea of what they want the children to achieve and what that piece of writing authentically looks like. Writing a basic model at the start of the planning process enables the teacher to quickly identify what teaching is needed during the unit and will ensure all teaching is explicitly linked to the final written outcome. 
The model should be an authentic piece of writing, based on real-life models, and the teaching should focus purely on the grammar or punctuation that occurs naturally in this genre of writing. Real-life models may be used and adapted to fit the necessary context.

4. Identify possible teaching foci (using the model)
Once a model has been written or found, all possible teaching foci can be identified. Teachers must then decide on 2-3 areas of teaching to focus on within the unit. This decision should be based on what has already been taught, gaps in children’s learning and the learning objectives outlined in the National Curriculum. By focussing on a smaller number of teaching points, the possibility of cognitive overload is reduced and the likelihood of success and retention is increased. 
All teaching should be directed towards the final written outcome, allowing children to independently transfer their ideas which have already been rehearsed, both orally and in written form, to their final piece.

5. Decide on the teaching sequence
Each unit of work should be mapped out during the initial planning session. This enables, all teachers within the year group to have a clear understanding of the children’s journey.  Depending on the children’s prior teaching experiences and understanding, one teaching focus may be covered over a number of lessons.
Each lesson in the sequence should be linked to the final written outcome and provide the building blocks that, when pieced together, will enable children to be successful. 

Modelling
Modelling is the act of explicitly teaching writing behaviours. It provides opportunities for the teacher to talk through their choices and is a crucial part of the writing process. By showing children how to write, including the thinking that takes place, teachers can support children in becoming independent writers.
Modelling should take place throughout the writing unit and most probably during every lesson. This may include: teachers orally modelling the rich language they want children to use in their writing; teachers modelling the types of phrases and sentences children could use in their writing or teachers demonstrating how the children can apply what has been taught to create their final written piece.
The table below demonstrates how modelling should be used to scaffold children’s learning and how these scaffolds should then be gradually withdrawn, leading to independence.
	Type of writing
	What it looks like
	Teacher
	Child

	Modelled writing (I do)
	The adult models the writing process, explicitly teaching writing behaviours and thought process.
	Controls the content and structure of the writing.
	Listens actively.

	Shared writing (We do)
	The adult models the writing process with input from the children.
	Collaborative effort - teacher models the physical writing process but the children add to the content. Teacher models sentence structures and vocabulary.
	Contributes their own ideas and helps make choices over sentence structure.

	Independent writing (You do)
	The pupils write independently, applying what has been taught during the unit.
	Provides verbal and written feedback
	Controls the content and structure of the writing 



Unit Overviews and Medium-Term Plans
Unit overviews (see Appendix C - Useful Links) outline the genre, purpose and audience for each unit of work. They also include key vocabulary and any possible teaching foci, taken from the National Curriculum. These provide the starting point for planning and should be referred to before planning a new writing unit. Unit overviews can be found on the shared drive.
During the initial planning meeting, the entire three-week unit should be mapped out and learning challenges should be added to your year group’s medium-term plan. This enables every member of the team to have a clear understanding of what you want the children to achieve by the end of the unit and how you plan to get them there. 
Although medium term plans will already be in place for each year group, these must be reviewed each year to ensure that the teaching meets the needs of your cohort. The medium plan is a working document that will need to be edited regularly. These can be found in the SharePoint planning folders for your year group.

Assessment  
Assessment of writing is done continuously, with progress tracked and recorded using the Godwin Writing Trackers. Termly internal moderation sessions take place amongst teaching staff to ensure judgements are robust and are standardised across the school. Writing trackers can be found on the shared drive.

EYFS
In the EYFS, gross and fine motor skills are developed to enable children to acquire the necessary skills required for pencil control and stamina for writing. 
Writing is taught daily through the Read, Write, Inc. programme and through book-based topic work. Emphasis is placed on the development of the children’s communication and language skills, as stated in the Development Matters document. In addition, children are provided with a wide variety of opportunities for mark-making during continuous provision within the classroom and outdoor area.   



[bookmark: _GoBack]APPENDIX A – Outline of Core Texts 
	
	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Nursery
	
	
	
	
	
	

	Reception
	
	
	
	
	
	

	Year 1 
	Rainbow Fish
Elmer
Amazing Grace
Pumpkin Soup
	Cinderella
Snow White and the Seven Dwarves
The Jolly Christmas Postman
	Goldilocks and the Three Bears
Dogger
Mr Wolf’s Pancakes
	Red Riding Hood
Thumbelina
The Day the crayons Quit
	Rapunzel
Beauty and the Beast
Man on the Moon
	Emily Brown books
The Magic Finger


	Year 2
	Once Upon a Wildwood – Chris Riddell

Entertain: Character description
Entertain: Beginning of a familiar story
	Flat Stanley – Jeff Brown


Inform: Letter

Entertain: Narrative
	Fantastic Mr Fox – Roald Dahl


Inform: Non-Chronological Report
Inform: Instructions ‘How to trap a fox’

	Fantastic Mr Fox – Roald Dahl


Inform: Recount
Entertain: Diary
	Creakers – Tom Fletcher


Entertain: Poetry
Entertain: Setting Description
	Creakers – Tom Fletcher


Entertain: Narrative
Inform: Non-Chronological Report


	Year 3
	Nothing to see Here
Hotel – Stephen Butler

Persuade: Menu
Inform: Review
	The Hundred Mile an Hour Dog – Jeremy Strong

Inform: Newspaper Report
Entertain: Letter
	Iron Man – Ted Hughes


Entertain: Character Description
Entertain: Narrative
	How to Train your Dragon – Cressida Cowell

Inform: Non-Chronological Repot about Dragons
Entertain: Poetry ‘The Sound Collector’

	How to Train your Dragon – Cressida Cowell

Persuade: Advert for Viking Helmet
Inform: Biography
	The Wild Way Home – Sophia Kirtley


Entertain: Narrative
Persuade: Letter

	Year 4
	Lightening Girl – Alesha Dixon

Entertain: Diary
Entertain: Narrative
	Train to Impossible Places – P G Bell

Inform: Non-Chronological report
Inform: Letter
	Train to Impossible Places – P G Bell

Entertain: Setting Description
Inform: Newspaper Report

	Max and the Millions – Ross Montgomery

Persuade: Letter
Inform: Explanation Text 

	Harry Potter – J K Rowling

Entertain: Poetry
Persuade: Letter
	Harry Potter – J K Rowling

Entertain: Narrative
Inform: Biography

	Year 5
	Malamander – Thomas Taylor




Persuade: holiday leaflet
Inform: Non-Chronological Report ‘Malamander’

	Malamander/ Wonder – R J Palacio




Entertain: Chapter 
Entertain: Diary
Discuss: Balanced Argument

	Wonder – R J Palacio





Discuss: Balanced Argument ‘Home-schooling/ schooling’
Inform: Biography
	The Journey – Francesca Sanna/
 The Boy at the Back of the Class – Onjali Rauf

Entertain: Narrative
Entertain: Poetry
	The Boy at the Back of the Class – Onjali Rauf



Inform: Newspaper report

	House with Chicken Legs – Sophie Anderson



Persuade: Speech
Inform: Explanation Text

	Year 6
	The Explorer -
Katherine Rundell

Entertain: Setting Description
Persuade: Message in a bottle
	Wartime House


Inform: Non-Chronological Report ‘Animals of the Rainforest’
Entertain: Interview ‘Mrs Allpress’

	Wartime House/
Diary of Anne Frank

Discuss: WWII shelters
Entertain: Blitz Diary
	Holes – Louis Sachar


Persuade: Letter
Inform: Journalistic Report
	High Rise Mystery – Sharna Jackson

Inform: Non-Chronological Report
‘Mystery Authors’
Entertain: Chapter
	Phoenix – SF Said


Persuade: Playscript

Persuade: Tourist Attraction on another planet





APPENDIX B - Drama Techniques to Support Writing
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	Thought Tracking 
With this strategy, you can consider characters at various points of your text and then pause to voice or explore their thoughts. You could consider: What are they thinking at this point of the story?  What would they be thinking after this event?  
An interactive way to do this is to have a child freeze frame a character’s reaction to part of the story and then have other children take turns to stand behind the child and voice their thoughts. 
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	Teacher in Role 
Here, the teacher enters the classroom as a character in the text or a possible character that could arrive in the story.  They interact with the children in the role and can enhance the drama, support the children’s ideas and extend thinking.   
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	Hot seating Role on the Wall 
Hot seating is where a character is interviewed by the class. The character can be played by the teacher or by the children. Before interviewing, it’s good to discuss what the class want to ask the character and help them to reframe questions if necessary, so they are clear and workable. It is also good to model asking and answering questions beforehand.  
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	Role on the Wall
Here, you draw an outline of the character onto a large piece of paper. Around the outside of the character, you can write words and phrases to show what you have actually found out and know about the character. Inside, you can write ideas about what you think you know (what you have inferred) about the character. 

Alternatively, you can also use it to collect words to describe the character’s appearance on the outside and then list their thoughts and feelings on the inside or you can write the character’s thoughts and feelings on the inside and words to describe the setting/ situation on the outside.
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	Back-to-back mobile phone 
In pairs, the children sit back-to-back and enact a scenario where they are on the phone to each other. They can be talking about and discussing what they have seen or what the character has experienced or gossiping about the character and what they have been doing.
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	Flashback and Flashforward 
These techniques allow children to focus on the consequences of events in a story. We can get them to consider what has happened before, or what might happen later, as a result of an action or decision.  For example, we could consider what would happen if the woodcutter had let the wolf go in Little Red Riding Hood.  Flashforward a week and what could be the consequences of the wolf still being around? Let’s flashback to the moment where Skellig decided to hide in Michael’s garage.  What had happened leading up to this? You can use freeze frames to create flashbacks or flashforwards from the perspective of different characters in the story also.
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	Eye witness report 
An eye witness can watch a scene without other characters being aware of them. They can report back afterwards on what they have witnessed and they can also answer questions put to them by the other children, in or out of role. This could also be played out as part of a TV news report where children report on an event that has occurred, incorporating eye witness statements or interviews.
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	Conscience alley  
Here we can explore the inner thoughts and decisions a character may have to make or investigate the dilemma they are facing. The class stand in two lines facing each other.  One child takes on the role as the main character and when they walk down the ‘alley’ between the lines, the other children voice the character’s thoughts, both for and against a particular decision or action that the character is facing. This gives the impression of the character’s conscience, mulling over the pros and cons. The child in role listens to their conscience before making a final decision about the dilemma in hand. 
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	Freeze frames  
A quick and easy drama technique where children recreate scenes, actions or consequences in a story.  They freeze in position (no moving about), creating a still image of what they are trying to portray. You could sequence freeze frames to represent the flow of a story or significant events that unfold. Freeze frames can be made by individuals, small groups or the whole class.
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	Writing in role 
Quite simply, in role, the children write something that connects with the drama. This could be a diary entry from the main character or a letter to other characters, or even letters between characters. For example, the wolf writes a sorry letter to grandma. The main character could write their memories or plans to solve an issue. The children can think about key events and respond to them. Imagine there was a list inside the suitcase in The Arrival – what did it have on it. Imagine the main character left a letter for his wife – what did it say?  
 
Children can even respond to this writing as part of the drama. For example, they could respond as a character who has read the secret diary entry, or telephone the character as a response to their letter.






APPENDIX C - Useful links 
National Curriculum: National curriculum in England: English programmes of study - GOV.UK (www.gov.uk) 
KS1 Assessment Framework: 2018-19 teacher assessment frameworks at the end of key stage 1 (publishing.service.gov.uk) 
KS2 Assessment Framework: 2018/19 Teacher assessment frameworks at the end of key stage 2 (publishing.service.gov.uk)  
Teacher Assessment exemplification KS1: Teacher assessment exemplification: KS1 English writing - GOV.UK (www.gov.uk)
Teacher Assessment exemplification KS2: Teacher assessment exemplification: KS2 English writing - GOV.UK (www.gov.uk)
Glossary of Terms: The national curriculum in England - Glossary (publishing.service.gov.uk)
National Curriculum Appendix 1: The national curriculum in England - English Appendix 1: Spelling (publishing.service.gov.uk)
National Curriculum Appendix 2: The national curriculum in England - English - Appendix 2: Vocabulary, grammar and punctuation (publishing.service.gov.uk)
Writing for a Purpose: Godwin Primary School - Writing for a Purpose Guidance.pdf - All Documents (sharepoint.com)
Unit overviews: Godwin Primary School - Unit overviews - All Documents (sharepoint.com) 
	Follow the link above or:
	[image: ]
	
Select GO
>Schools
>Primary Schools
>Godwin Primary
>Curriculum
>02.English
>Unit overviews




Godwin Glossary of Terminology: English - key terminology with definitions table (1).docx (sharepoint.com)




	
Ratified by Governors at ______________________________ meeting

Signed by: ______________________________ (Chair of Governors)         Date: _____________
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